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Un|ockin9 | etters and Sounds
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scheme of wor at builds upon o) guidance elters & sounds

Provides lesson p|ons, slides and resources

Revision lessons available for other year groups

Decodable reoding books that are fu||y o|igned with the progression of the scheme
Consisfency with resources e.g. wall friezes, flash cards, sound mats, PowerPoints

Six one to one interventions to target speciﬂc phonic gaps identified ’rhrough
ongoing assessment and Jrhrough observations in lessons

Assessment systems
Guided reoding model
An action and image for GPCs in phases 2 and 3



Un|ockin9 | etters and Sounds

. Still has distinct phoses: phose 2, 3, 4 and 5

- Teaches common exception words that are o|igned with each of the phoses
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Pace and Progression Of UL&S

Direct phonics Teoching starts in Recepﬂon.

Approximofe|y, four phonemes are ToughT a week
o|ongside common excepfion words (CEWS).

The pace of the programme must be maintained for
all children.

The Teoching of phonics does not stop with the Year

| Phonics screening check.



Phase 2

The purpose of this
phose is to teach at

least 19 letters and to

move the children on

from oradl b|enc|ing and

segmen’ro’rion fo
b|enc|ing and

segmenting with letters.
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Phase 3

The purpose of Phase 3is to
teach another 25 grophemes,
most of them comprising two
letters (e.g. oa), so that by the
end of this phose the children
will be able to represent each
of about 472 phonemes by a

grapheme.
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Phase 4

Children en’rering Phase 4 will be able to represen’r each of 42 phonemes
by a 9ropheme and be able to blend phonemes to read CVC words and
segmerﬁ CVC words for spe||ing. They will have some experience in reoding
simp|e Jrwo-sy||<:1b|e words and captions. They will know letter names and be
able to read and spe|| some common exception words.

The purpose of this phose is fo consolidate children’s know|edge of
grophemes in reoding and spe||ing words corﬁoining odjocen’r consonants and

po|ysy||obic words.



Phase 5

The purpose of this phase is to feach further graphemes and phonemes for
reoding and spe||ing, and fo extend the children’s know|edge of the phonefic
code. This includes alternative pronuncio’rions for grophemes that have o|reody
been met and alternative spe||ings for phonemes.
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Teclching Seqvuence ..

. Revisit "if;&;
2. Teach "
3. Practise

L. Apply

5. Revise




Phonics in the National Curriculum

Children should be Jrcluthr fo use phonic know|ec|ge

and skills as the route to decode words.
National Curriculum in Eng|c|nc| 2014

Using phonics is the most efficient way to decode

words and so we should be Teoching children to

tackle print using phonics as their primary strafegy.

National
Curriculum



Reoding Books

Books must be fully decodable, not highly decodable or have “challenge words”.

Books must be clear about which GPCs are being practised.

The order of books used for practise, both at home and at school, needs fo match the
teaching of GPCs.

For example: If a child is learning phase 3, they should not be taking home books
containing split diagraphs as these are not taught until phase 5.




What's in your child’s
POk B

Un|ocking recommend schools use a two book
sys’rem.

Every Child ShOUld hCIVG one 'FU”y decodob|e IDOOk

Clﬂd one shored bOOk.

The fu||y decodable books are matched to the

Child'S current secure know|edge CIﬂCl undersfonding

of GPCs.
Re—reoding of books multiple times for decoding,

f|uency, comprehension Clﬂd pFOSOCIly.

Children should be reoding at 90% ﬂuency in class
and at 95% fluency for home reoding.

Real books should go home for families to share a
wide range of books and exp|ore vocobu|ory with

their child.

Please speok fo your child’s class teacher if your
child is s’rrugghng with the reoding book that Jrhey

have been given.



| evelled/Colour/Natural Patterned Longuage Books

Once children are secure with their phonics and the Jreochir\g of new sounds
(alternative at the moment in Year 2) has finished, children move onto levelled

bOOkS.

It is important that children are confident with phonics before moving onfo these

books.

Children are assessed with which reoding level They should be on. It normo||y

begins on a level 15/16.
Children will continue to take home a shared reoding book.

Some children who left Year | on levelled books, are Jrc:kir\g home a decodable book
too. This is pure|y to match up with what we are Jrec:ching in class to make sure it
is secure. |his supports their confidence with spe||ing too.



(Guided Reoding
Children read in small groups guided by the

Jreocher or as d who|e ClCISS.

The purpose of guided
reoding is to teach children
the strafegies of
independen’r reoding in @
guided session.




Assessment

Assessment of your child’s obi|i’ry to read hoppens

con’rinuo”y.

Through heoring children read we can judge how
engoged ’rhey are in their book, how Smooﬂﬂy Jrhey
read and we can check their unclereroncling by

osking them questions about the book.

We take running records to see if Jrhey are read

for the next level as this can show up their s’rrengThS and
weaknesses.



Assessment
Schools are no |onger required to administer the KS|

Standard Assessment Tests (SATS) for pupi|s in Year 2

and no |on9er recLuired to submit end of Year 2

teacher assessment to the DeporTmenT for Education.
We will continue to use summative assessments (such
as tests, quizzes and end of unit tasks) in Year 2 as
They are part of the way we assess pupi|s' attainment
and progress in all year groups. In the end of year
school report, we will still state whether your child is
working below, Working towards, working at or at the

greater depfh standard.



Assessment

Two reoding papers - There are two reacling papers at this level:

‘Paper | - Children will be asked to read through a selection of texts
(400-700 words approx.). They will then answer a series of questions.

‘Paper 2 - Children will be asked to read through a selection of longer
texts (8O0-1100). They will then answer a series of questions.

The questions for both papers will include the fo||owing: mofching questions,
|obe||ing questions, find and copy questions, open-ended questions, short
answer questions, and mu|ﬁp|e-choice questions.



On Monday, we had a very good
day. We went to the fair in the
park. I won a huge, pink teddy.

On Wednesday, we went to the
circus in a big tent. It was so

lovely! We saw acrobats swinging
high above our heads.

On Friday, JJ said, “Let’s do something for Mum. She has been working “
all week.” .
“Can we do a picture in the garden?” I asked.

Draw three lines to show what Jasmine and JJ did on each day.

Monday | did something for Mum

Wednesday went to the fair
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Paper I

“Let’s find the paints,” said JJ.
“Can we paint the shed wall?” I asked.
“Yes,” said JJ. “It is a really boring colour!”

J7 fetched the steps. He said, “These steps are a bit
wobbly. I will paint the top bit.”

He climbed up and painted a basketball net and
a red ball going into it. I painted some beautiful

flowers and some grass.

Why did JJ agree to paint the shed wall?

@D \Why did 17 paint the top of the shed?

Tick one.

Jasmine didn’t like painting.

The steps were dangerous.

He knew what to paint.

Mum would like what he painted.

E




m Real cowboys are different from cowboys in films.

Put three more ticks in the table to show what cowboys

are like.
One has been done for you.
real cowboys | cowboys in films
have adventures v
are clean
are dirty
are old
[ End of test
e



Vi

Paper

(pages 4-8)

Put ticks in the table to show which sentences are true and
which are false.
Sentence True | False

Liam does the same jobs every day.

Liam always works alone.

Liam sometimes cuts the grass and
the bushes.

Liam's work is often dirty.




Vi

Paper

(pages 4-8)

Put ticks in the table to show which sentences are true and
which are false.
Sentence True | False

Liam does the same jobs every day.

Liam always works alone.

Liam sometimes cuts the grass and
the bushes.

Liam's work is often dirty.




Why did Dora want to give things to the jumble sale?

Paper 2

It was difficult to get the piece of paper through Dora’s
letter box.
Find and copy one word that tells you this.
1 mark
(pages 9-10)

Write two reasons.

1.




Paper 2

(page 10)

Dora cried as she pushed her pram away for the last time.
Why was she sad?




Paper 2

(page 10)

Circle two words that show Dora was in a rush to get back to
the hall the next morning.

When the sun came up, Dora dressed quickly and

raced up to the hall. She could see her things through

the window, waiting to be sold. O




He|ping your child at home

Introduce the book to your

child to engage them and also

to ‘de- bug’ itz

Before your child starts to

read, look Through the book
first.

Are there difficult words that

will stop the flow and
enjoyment of the book?




How can 1 he|p my child at

home?

. Read fo your child and listen to your child

reod.

. Talk about the book and support them

decoding and undersfonding unfamiliar
words.

. Ask questions.
. Promote a love of reoding.

. Share reoding books ’rogefher.



He|ping your child at home.

Geﬂing your child used to answering questfions from
each of these content domains will improve your
child’s comprehension skills and he|p o prepare them
for their assessments at the end of Year 2. Asking
a few of these sample questions per night will build
your child’s confidence and experience:



VOCCIbUICII")/

What does this word/sentence tell you about...?

Can you find a word/sentence that fells YOU...

/shows yOU... /backs up what you have said
about...?

V\/hy did the author use the word.... o describe...?

How does this word/descripfion make you feel?



Retrieval

Where/when is the erory/poem set?

Is this character a good/bod character?
How can you tel|?

Is there a dilemma in the s’rory? What is

i1? How is the dilemma resolved?

Find your favourite description of

the




Seq,uencing

How/where does the s’rory/poem/non—ﬂcfion
text start?

Which character do we meet first? What is
the first/second/last step in these

instructions?

Put these sentences info the order that

They happened.



Inference

What do you think... is soying/fhinking/feehng
at this poinf? Why?

What do you think the author meant when...?

\/\/hy does the author use the word... here?

How do you think the author feels about..?
Find words to back this up.




Prediction
What do you think will hoppen next?

Where do you think.... will go next? \/\/hy?

What mighf you expect fo see in this sort of
text?

Can you think of any other stories like this? How
do They end”?

Do you think this will end the same woy?




Researchers in the United States who had looked at the
impact of poren’ro| reocling with their children cLuo’red the

fo||owing figures in a news release about their ﬂndings:

Here's how many words children would have heard by the
time Jrhey were O years old:

Never read fo, 4,662 words
-2 times per week, 63,5/0 words
3-5 times per week, 169,520 words
Doi|y, 296,660 words
and five books a day, 1,483,300 words



